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Abstract. The article discusses the phenomenon and causes of
foreign language anxiety in online foreign language lessons. The purpose
of the article is to trace the dynamics of various research approaches to the
question and assessment from a psycholinguistic point of view and analyze
the data of the pilot experiment. It is believed that various emotions can
affect the level of concentration. The brain blocks its functions at the time
of a high level of anxiety. Students who tend to experience higher levels
of anxiety may have a negative impact on language learning. The practical
significance of the work is to help develop methods that contribute to less
anxiety in foreign language lessons. The article presents the results of a pilot
experiment using the FLCAS scale, which determines the degree of foreign
language anxiety in 1st year master and bachelor students. A total of 131
online students took part in the study. FLCAS measures a person’s level of
anxiety by summing the scores for each of 33 items (minimum 33; maximum
165). Each question on the FLCAS questionnaire is scored on a Likert scale.
The higher the score, the more anxious the student. The Spielberg survey
was used to identify the type of students’ anxiety: situational or individual
characteristics. The study indicates that the phenomenon is not limited to
the linguo-psychological context, it should be considered in a complex of
pedagogical, psychological, linguistic and psycholinguistic factors.

Keywords: foreign language anxiety, language learning, situational
anxiety, distance learning, personal anxiety, distance learning, online
education, foreign language acquisition.

Basic provisions

It is well known that minor stress could be helpful for human organism,
as it helps to concentrate and to work more effectively. Minor emotions lead
to more focused concentration, while the absolute calmness may deprive the
concentration. This idea is also true for the second language/foreign language
learners. The concept of Krashen's ‘“affective filter” is the explanation
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to the idea. Due to this concept emotions are filtering the delivery of the
information to the human brain. At the moment of the high level of anxiety the
filter blocks the brain functions and the information could not be processes,
while at the moment of low anxiety the operative system of the brain gets a
chance to analyze and process the information [1; p.13]. Working memory is
capable of holding up to 4 objects at one time, and concentration is required
for information to move from working memory to long-term memory.
Long-term and working memory use overlapping regions of the frontal
and parietal zones. The middle temporal zone is only used for long-term,
not working memory [2; p.301]. Thus, the issue foreign language anxiety
(MHOS3BIKOBAsE TPEBOXKHOCTHL) becomes relevant. Foreign language anxiety
in distance learning is a complexed question that could be described as the
psychological anxiety related to the second language acquisition in distance
education. In the scientific use there is also a term “xenoglossophobia”.

Number of students learning foreign language experience the
“debilitative” anxiety. Debilitative anxiety is a level of anxiety that individual
perceives while interfering with performance. As language is a tool of
communication, it is important to give speeches and to perform on the lessons
of the foreign language. Experiencing the “debilitative” foreign language
anxiety leads to the decrease of the brainwork [3; p.11]. Current article
attempts to systemize the theoretical approach to the question of emergence
of the foreign language anxiety in distance education. The aim of work is to
clarify the reasons and peculiarities of the question, that negatively affects
the foreign languga4 acquisition and performance.

Introduction

Generally, anxiety is understood as unstable psychological condition
and characterized by the emotional discomfort in various levels, followed
by the manifestations on the physiological level. For instance: increase of
the heartbeat, hidrosis and etc. [3]. Psychologists point out two types of the
anxiety: 1) psychophysiological condition of the individual; 2) personal
feature [4].

Horwitz, Horwitz and Cope were first to appeal the question of foreign
language anxiety [5]. The attempt to systemize the information was made.
Following conclusions regarding the reasons of foreign language anxiety
were made: 1) fear of communication in foreign language; 2) fear of negative
assessment; 3) examination anxiety. It was supposed that foreign language
anxiety is a complex of feelings, convictions, self-conception and course
of action that appears while learning foreign language and related to the
specificities of language acquisition. Foreign Language Classroom Anxiety
Scale (FLCAS) was introduced by the scientists. The scale includes 33
questions assessed by the Likert scale.

Following empirical studies lead one group the scientist (Young, Aida,
Clement, Philips, Woodrow) to the conclusion that foreign language anxiety
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is situationally conditioned and should not be considered as a trait of person's
character, or related to the specific condition only (examination) [6, p.11].
Production of speech especially on the lower levels of language can be even
more stressful.

Supporters of the second point of view suggest that emotionally
unstable people tend to experience foreign language anxiety more. Exactly the
predisposition of the individual to experience higher levels of psychological
stress explains the “debilitative effect”, or stupor that appears as a response
to the foreign language anxiety. The stupor may occur even among students
with high level of language knowledge [3].

Analysis of reasons of foreign language anxiety also showed difference
in approaches. One group of specialists relate reasons of foreign language
anxiety with individual's personal traits: low self-esteem, introverts, shyness,
high level of competition, fear of loosing one's self uniqueness, fear of
making mistakes [7]. While others relate reason of FLA specifically with
the traits of educational processes: performance in front of the auditorium;
fear of unpleasant situations, lack of grammatical, lexical and intercultural
knowledge, issues related to spontaneous speech production [13]. According
to another approach unpleasant assessment of student’s speech in foreign
language made by teachers or groupmates during the educational process or
in interviews/performances might be the reason of FLA [5].

Number of scientists combine the notions of foreign language anxiety
and language anxiety. Thus, interrelation of second language acquisition
and first language acquisition problems are emphasized [3, p. 11]. However,
not all the scientists tend to agree with this opinion [8], as there is a large
number of students experiencing FLA including students with good
language skills.

Materials and Methods

To study the issue of personal and language anxiety, and possible
interrelation between them, the questionnaire of Spielberg, FLCAS and
survey of macro and micro sociology were (gender, year of studies,
nationality, level of foreign language) included. Main methods of the
research are questionnaires and scaling. Scaling was included into the
questionnaire. Questionnaire was held online, during twenty minutes. Results
of the questionnaire were analyzed statistically with the help of descriptive
statistics of both the total and various sub-samples in the context of the
relevant characteristics.

In the methodology for determining the level of foreign language
anxiety (FLCAS), questions were distributed in accordance with the
subspecies of foreign language anxiety as follows: 9 points are correlated with
a negative assessment, 5 points - with exam anxiety, 8 points - with fear of
communication in a foreign language, 11 points - with psychological problems
in the learning process in the online classroom. Each item is rated on a 5-point
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Likert scale, options ranging from strongly agree to strongly disagree.

In the methodology for determining personal anxiety as a stable
characteristic of a person (the Spielberg anxiety scale), 13 points are direct
questions and 7 points are reverse questions. The FLCAS keys are reversed
for the questions with positive word meaning (2, 5, 8, 11, 14, 18, 22, 28, 32)
where strongly agree is given 1 point and strongly disagree is given 5 points.
For all the other questions with the negative meaning: strongly agree 5; agree
4; neutral 3; disagree 2; strongly disagree 1. Therefore, each item is scored
on a 5-point Likert Scale. Questions are related to the following conditions:
1) 8 questions related to the barriers of the interpersonal communication
(1,9, 14, 18, 24, 27, 29, 32); 2) 9 questions related to the negative assessment
fear (3,7, 13, 15, 20, 23, 25, 31, 33); 3) 5 questions related to the test anxiety
(2,8,10,19,21); 4) 11 questions related to the psychological problems in the
learning environment (4, 5, 6, 11, 12, 16, 17, 22, 26, 29, 30).

Results

The questionnaire was held among 1% year bachelor students (50
students) studying online and 1% year master's students (81 students) studying
online in Kazakh National University. Before collecting the data, permission
was obtained from al-Farabi Kazakh National University. The data was
collected via google forms on a voluntary basis. The difference between two
groups of students is in their experience of learning language offline in the
University. While master's students experienced the educational process
of University offline (in the campus), for bachelor students it is the first
experience of university education. 42% of the participants are students of the
faculty of International relations of Kazakh National University, 58% are the
students of the philological faculty of Kazakh National University. For both
group of the participants English is their first foreign Language. Regarding
the level of English level: 78% of the participants are intermediate level, 28%
are pre-intermediate level. From total number of 131 participants, only 3 of
them were international students: Afghanistan (2); China (1).

The minimum and maxim score among the bachelor participants were
57 and 124 respectively, while the master's minimum score was 51 and
maximum was 138. The relevant statistics were presented in Table 1.

Table 1. Descriptive statistics of FLCAS scores.

Minimum points Maximum points
Bachelor students 57 124
Master's students 51 138

In order to understand the level of FLA, participants scores were
divided into three categories: Slightly anxious, moderately anxious and
highly anxious. The scores between 0 and 66 are regarded as slightly anxious,
participants scored between 67 and 95 were regarded as moderately anxious,
participants scored between 96 and 160 were considered to be highly anxious.
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Table 2 presents the descriptive statistics of the students with different levels
of anxiety.

Table 2. Descriptive statistics for students with different levels of anxiety

Slightly anxious Moderately Highly anxious
anxious
Bachelor students |4 (8%) 21 (42%) 25 (50%)
Master's students |7 (9%) 38 (47%) 36 (44%)
Overall 11 (9%) 59 (45%) 61 (46%)

As it can be observed in Table 2 there were 11(9%) participants that
refer to the slightly anxious category; 59 (45%) participants refer to the
moderately anxious category; 61 (46%) participants were found to be highly
anxious. Comparing bachelor and master's degree students the percentage of
highly anxious students among bachelors is slightly higher (6%); while the
number of moderate students is a bit higher among master's students by 5%;
percentage of slightly anxious students are about the same. For both group of
students’ online education was the first-time experience, levels of the language
skills were about the same.  Analysis of the questionnaire for the definition
of personal anxiety (Spielberg Khanin anxiety scale) demonstrates that among
Ist year students of bachelor the statement 7 prevails (I am worried about
possible difficulties); among master's students — 15 (I get blues).

Analysis of most common causes among master's degree student's
showed that foreign language anxiety is mostly related to the communication
apprehension. For instance, question 33 is related to the communication
apprehension, spontaneous speech production (I get nervous when the
language teacher asks questions which I haven't prepared in advanced)
Picture 1. We can see that 50% of students tend to agree with the claim that
they get nervous while performing unprepared speech. While only 35% of
students do not experience anxiety caused by the spontaneous speech.

| get nervous when the language teacher asks questions which | haven't prepared in advance
80&nbsp;oTBETOB

@ Strongly agree
® Agree
Neutral

@ Disagree
@ Strongly Disagree

Picture 1 — Communication apprehension
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I*year bachelor students tend to experience examination caused anxiety
more. Picture 2 shows the result of the question 10. The question is related to
the text anxiety (8,10,21). 62% of students tend to agree that they worry about
the consequences of failing the class, while only 35% of learners disagree
with the statement.

| worry about the consequences of failing my foreign language class
50&nbsp;oTBETOB

@ strongly agree
©® Agree
Neutral
@ Disagree
@ Strongly Disagree

Picture 2 — Examination caused anxiety

Discussion

Students experiencing higher level of anxiety tend to feel less competent
than their peers, unpleasant situations on the foreign language lessons
may negatively affect the process of language acquisition and the cause of
emotional distress. From the results we can conclude that first-year students of
bachelor mostly experience psychological discomfort in situations of control
of knowledge of a foreign language. Master's degree students are more
concerned about the negative opinions of others about their achievements.

Considering the results, number of practical recommendations for
teachers of foreign language can be itemized. Instructors should bear in mind
that some level of anxiety will always be in the class. For this reason, teachers
should be empathic towards their students. Feeling of security is one of the
fundamental needs of the human being and the same goes for the educational
process. Teachers should be careful while carrying out speaking activities
and while giving feedback. It is better to provide students with enough time
to perform and avoid explicit error corrections in front of their peers. Use
positive and constructive feedback and corrective strategies. It is important
to bear in mind these factors especially in online education, as students may
experience anxiety related to the connection problems in addition.

Conclusion

As a result of the experiment, we can conclude that the concepts of
personal and foreign language anxiety are not identical, since they manifest
themselves differently in terms of its characteristics. Thus, our study suggests
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that the concept of foreign language anxiety is not limited to a psychological
or linguistic context, it should be considered in a complex of psychological,
pedagogical, linguistic and psycholinguistic factors. Analysis of basal anxiety
in an educational level context can notice slightly changes depending on
the course of the respondents, while the level of foreign language anxiety
decreases with improvement of language skills. Analysis showed that the
percentage of slightly anxious, moderately anxious and highly anxious students
is about the same, however there was a significant difference in causes of
the foreign language anxiety in these two groups. Results showed that more
experienced students’ foreign language anxiety is caused by communication
apprehension, while bachelor students tend to experience anxiety caused by
examination situation. In the future, the task is to link the causes of foreign
language anxiety with the search for possible strategies and ways to reduce
its negative impact on the process of mastering a second/foreign language
and its use in various communication situations, which can be useful both
in theoretical and practical terms. Qualitive and experiential manifestations
in the currents educational environment (blended education) can provide
valuable knowledge in understanding the concept.
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Angarna. Makanana oHNIAWH mIeT Tili cabakTapblHAa KOOAKYIBIH
nmaiiga Oonmy KYOBLTBICHI MeH ce0enTepi KapacTbIpbUialbl. MakalaHbIH
MaKcaThl-CypakK MeH OarayiayFa TCHUXOJIMHTBUCTUKAIBIK TYPFBIIAH OPTYpIi
3epTTey TOCLIAePIHIH INHAMUKACHIH OaKbLIaY )KOHE MUIOTTHIKIKCIIEPUMEHTTIH
JepeKTepiH Tajaay. Op Typii SMoUUsIap KOHIEHTpAlUs ASHIeiliHe ocep eTyl
MYMKIH Jen caHajaabl. MU anaHnaylbUIBIKTBIH KOFaphl JEHrehi Ke3iHmae
o3 (byHKuHﬂnapHH OJIOKTaNIbI. KO621J'I)K,Z[BIH HKOFAPbI JIeHreiiige OeriMm
CTYIEHTTEp Tl YHpEeHy MpoleciHe Teplc ocep eTyl MyMKiH. JKyMBICTBIH
TPAKTHKAIBIK MAHBI3IbLIBIFbI-IICT Tijl cabakTapblHAa a3 yailbIMFa BIKIAJ
eTeTIH oicTepli jkacayFa KeMekTecy. Makanaga Marucrparypa MeH
OakanaBpuarThiy 1 Kypc CTyACHTTEpiHIH LIET TiLIIH MEHrepyaeri KoOamkKy
nopexecin aHbIKTalThiH FLCAS mikamacelH KOJaHa OTBIPBIM, MHJIOTTHIK
HKCTIIEPUMEHTTIH HOTHIKENIepl KeNTIpUIreH. 3epTreyre OapiblFbl OHJIAMH
okuTbiH 131 ctyneHT KarbicThl. FLCAS 33 ymaiiasiH opKaiichichl OOWBIHIIA
ynail )kuHay apKbUIbl aJaMHBIH KoOamKyFa OeMiMILTIK ASHreiliH enmeiiai
(MuaumyMm 33; makcumym 165). FLCAS cayanHaMachlHBIH Op CYparbl
JlaiikepT mikanmacel OOMbIHINA OaranaHajbl. bain HEFypabIM KOFapsl OoJica,
CTYIEHTTIH KOOAJKybl COFYPJIBIM >KOFapbl O0JIbIN TalblIaasl . CouideprTin
cayaJlHaMachl OKYIIBUTIAPABIH KOOAKYBIHBIH : >KaFIalJIbIK HEMece >KeKe
cumarraMa TYpIEpiH aHBIKTay YIIIH KOJNJAHBUIABI . 3epTTey IKYMBICHI
KOpCETKEeHIeH, KYObUIBIC JIMHTBUCTHKAJBIK-TICUXOJOTHUSIIBIK KOHTEKCTIICH
[IEKTEJIMENI, OHBI II€JarOrHKaNbIK, IICHXOJOTHSIBIK, JUHIBUCTHKAIBIK
YKOHE MCUXOIMHIBUCTUKANBIK (haKTOpiIap KEIIeHIH Ie KapacThIPFaH JKOH.

Tipek ce3aep: meT TUTiIH MeHrepyzaeri Ko0amKy, TIAIK acmeKTileri
KOOQDKY, TUT YHpEHY, CUTYyallMsUIBIK YpeH, KalIbIKTHIKTaH OKBITY, >KEKe
KOOQIKy, OHJIAaliH OKBITY, IIET TLIiIH MEHTepY.
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AHHOTanusi. B crarbe paccMaTpuUBaIOTCsS SIBJIEHUE W IPUYUHBI
BO3HUKHOBEHHUSl MHOA3BIKOBOM TPEBOKHOCTM HAa OHJAWH  YypOKax
MHOCTPAHHOTO si3bIKa. Llenp cTaTbu — IPOCIENNTh JUHAMMKY pa3IudHbIX
HCCIIEI0BATENBCKUX ITOIX0I0B K BOIPOCY U OLIEHKE C ICUXOJIUHTBUCTUYECKON
TOYKH 3PEHMsS W IPOAHAIU3ZUPOBATH JIaHHBIE NWJIOTHOIO 3KCIIEPUMEHTA.
Cunraercs, 4YTO pa3aUMYHbIE OHMOLMHM MOTYT BIMATH Ha YPOBEHb
KOHLEHTpaH. Mo3r OI0KupyeT cBOH (DYHKIIMH B MOMEHT BBICOKOTO YPOBHS
TPEeBOKHOCTU. CTy/IEHTBI, KOTOPbIE CKJIOHHBI MCIBITHIBATH 0OJI€€ BBICOKHIA
YPOBEHb TPEBOXKHOCTH, MOTYT HETaTUBHO IMOBJIMATh Ha IPOLECC U3YyUEHUs
a3blka. IlpakTuueckas 3HAYMMOCTb pabOThI 3aKiIOYaeTcs B IOMOIIU
pa3paboTKN METOIUK, CHOCOOCTBYIOLINX MEHbILEH TPEBOXKHOCTH Ha YpOKax
MHOCTPAaHHOTO s3blka. B cTarbe mnpencraBieHbl pe3yibTaThl MUIOTHOTO
JKCIEpUMEHTa ¢ wucnoib3zoBanueMm wmkansl FLCAS, onpenensromen
CTETNIEHb MHOSI3BIKOBOM TPEBOXKHOCTU Yy CTYIEHTOB | Kypca MarumcTparypsl
n OakanaBpuara. Bcero B umcciemoBaHuu npuHsul yyactue 131 cTyneHr,
oOyuaroumiica onnaitn. FLCAS n3Mmepser ypoBeHb TPEBOKHOCTH YEJIOBEKA,
CYMMHUPYS$ OaJIJIBI 110 KaxkaA0My U3 33 myHKTOB (MUHUMYM 33; MakcumyM 165).
Kaxnprit Bonpoc anketsl FLCAS onenuBaercs no mkane Jlalikepra. Uem
BbILIE O, TeM Oosee TpeBokeH cTyaeHT. Onpoc Crinnbdepra UCTIONb30BaICT
JUI BBIABJICHHMS THUIA TPEBOKHOCTU OOYHYAIOLIMXCS: CUTyallMOHHAs WIH
UHAVBUAYyaJIbHAs XapaKTepucTHKa. VccaenoBaHue CBUIETENBCTBYET O TOM,
4T0 ()eHOMEH HE OTPAHNYMBAETCS JIMHIBOIICUXOJIOTUYECKUM KOHTEKCTOM, €T0
ClIelyeT pacCMaTpuBaTh B KOMIUIEKCE IE€JArOrn4ecKux, MCUXOJIOrMYECKUX,
JMHIBUCTUYECKUX U MICUXOJUHIBUCTHUECKUX (DAKTOPOB.

KiroueBbliec10Ba: MTHOSA3BIKOBAS TPEBOXKHOCTB, I3bIKOBAsI TPEBOKHOCTb,
U3y4YeHHE SI3bIKa, CUTyallMOHHAs TPEBOXKHOCTb, TUCTAHIIMOHHOE OOyueHHe,
JUYHOCTHAsI TPEBOXKHOCTh, JAUCTAHIMOHHOE OOydeHue, OHJIalH-00yueHHe,
OBJIaJICHNE NHOCTPAHHBIM SI3BIKOM.

Cmamws nocmynuna 11.05.22.
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